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Spoken vocabulary is important in its own right  but it also has a major impact on other areas of learning (Cunningham & Atanovich 1997).

A gap in language acquisition at an early age will impact on children’s  learning about the world around them. A child who has the vocabulary to talk with precision about their experiences will develop more abstract thinking than a peer who is limited to pointing or simply lebelling items.  

A young child with limited vocabulary may also struggle to comprehend the stories that are read to them, and even when they learn to read, they may not fully understand the meaning because too many of the words will be unknown. In addition, they will be unable to use sophisticated language when writing and may instead be limited to repetitious vocabulary (Beck et al, 2008). Inexorably, limited vocabulary impacts on later literacy development or, to summarise as it another way: ‘Literally floats on a sea of talk (based on Britton, 1970)

[bookmark: _GoBack]Developing children's vocabulary, is not only talking about knowing a high number of words but also about how well they know those words. At London Community Education Federation we have identified 8 key principles to ensure that our robust vocabulary approach improves all areas of communication — listening, speaking, reading and writing and lays the foundations for future success.

Key principles of effective vocabulary teaching at London Community Education Federation.

1 Build a strong foundation
2 Make words a priority
3 Maintain a sustained effort
4 Use a range of methods
5 Go with the child (at the right rate)
6 Use multiple exposures
7 Teach words in context
8 Teach strategies

Principle 1: 

· Build a strong foundation
· We recognise that poor vocabulary impacts on learning
· We target vocabulary early.

By having an effective vocabulary approach, children have greater opportunities to build a strong foundation in spoken language. We recognise the importance of vocabulary and the spoken word and understand that the foundation to supporting this, is the ability to interact with the children during their everyday play by taking back-and-forth communication turns. Children need to know how back-and-forth interactions work in order to learn to send messages and keep a conversation going. Once a child has this foundation, other language skills can keep layering on top of this sturdy base. 

We continue to build a strong language foundation for the child by being a responsive communication partner for them. Being responsive means that we encourage them to communicate so we can respond. We do this by not talking too much so you can notice what he/she does and says, and then respond by talking about whatever’s caught their interest at that moment. In this way, the child learns that we interested in what they are communicating, and it encourages them to keep interacting and communicating. 

Principle 2: Make words a priority

· Build a word-enriched environment
· Promote language in general
· Have fun with words

Our language rich environment will expose children to wide and varied vocabulary and 
give them opportunities for incidental word learning. Building a word-enriched environment is not about one major event; rather, it involves many small actions by everyone in the team. For example, selecting books or poetry for their use of vocabulary, highlighting the use of words in texts and other media, and commending children for their use of vocabulary will all contribute. 

The enriched vocabulary that children are exposed to is an accessible level. Children are enthralled by words rather than overwhelmed by them.

Language is one of the core areas of development in Queen’s Park Primary School and we do a range of activities to promote language. The cornerstone is adult-child interaction.

Having fun with words (by playing vocabulary games) motivates word learners as well as giving them opportunities to learn new words and reinforce known words. Most word games require the player to use phonological (speech sound) and semantic (meaning) skills. These are the same skills that are needed for word learning. 

Principle 3: Maintain a sustained effort

· A whole school approach is needed

Our consistent and daily attention to words builds students’ literacy growth. While the specific techniques will change depending on children’s needs, their interests, the environment and in the moment opportunities, there is a consistent commitment to the principles of exposure to new vocabulary  and their application.

Principle 4: Use a range of methods

· Sensory experiences are important to vocabulary growth
· Adapt over time to maintain interest

The multisensory experiences available in at Queen’s Park Primary School are fully utilised so that children can use the hands-on opportunities to gain an in-depth understanding of words, and in particular concepts.

At every opportunity we go for a high impact. So, for example, when teaching the word tiny, we find things that really are tiny and put the word/ask the children to put the word into a sentence; when teaching interesting words from text, we ask children to emphasise their sounds, eg whoosh.

As children develop over time, they will be able to access more language to support their learning and so the style of  presentation will change. However, by building in songs, signs, pictures and games, all word learners will continue be engaged.

The practitioners use of language provides an important model for children's vocabulary development. By modelling the use of sophisticated words, practitioners promote children’s vocabulary growth and word consciousness.

Principle 5: Go with the child (at the right rate)

· Select words at the right level
· Ensure time for in-depth teaching

Knowing our children means we can select words that are at the right level and equate to Vygotsky's 'zone of proximal development (Robson, 2006). 

We allocate sufficient time time to teach useful words to an appropriate depth. In-depth teaching allows children to experience several meaningful exposures of the word and to link the new word to existing knowledge, thus avoiding superficial learning.

Principle 6: Use multiple exposures

· Children need to hear or read a word many times
· They need opportunities to link new knowledge to what they already know

We foster well-developed word-learning abilities through repeated exposure, Research indicates that a child needs 12 instructional encounters to fully know the word (Stahl & Nagy, 2005). 

Exposures is done in a variety of contexts so that the child has the opportunity to build full comprehension. Children hear the new word in real sentences which are related to situations that they are familiar with. 

Adults will use the target words while engaging with the child through high quality adult-child interaction.

Opportunities are provided to hear the word in a variety of contexts so that children will add new information and develop a richer and more complete understanding. Children will then be given opportunities to use the word further to reinforce word knowledge.

We select words that will be encountered in other contexts, such as in books, at home, through other media or in other subject areas. This gives the child opportunities to further develop their understanding of the word naturally. 

Exposures will be increased by reading books to children that contain the target word.

Principle 7: Teach words in context

· Teach the words in practical, 'hands-on' contexts
· Follow the child's lead
· Use the word in a variety of sentences

Children learn the meaning of words by linking the language they hear to the context around them. For practitioners this means providing opportunities to link language to the enabling environment and context. For instance, if a child has access to a teddy bear, he can use his senses to explore the bear. He touches its soft fur, he looks at its brown eyes and maybe even tastes its ear. 

When his practitioner labels the teddy bear, the child will, over time, link the word bear to the toy. By learning all about bear in a physical context, the child can establish its meaning.

The practitioner will also use a range of linguistic contexts such as 'He's a soft bear,
The bear is jumping' and You're cuddling bear'. By using a range of different sentences, the word bear is also placed in a linguistic context and the child will learn that it is a noun. 

We provide hands-on experience that will give children an understanding of the world, while the adults' use of rich and relevant language will build their vocabulary. 

Practitioners will engage children in meaningful ongoing conversations that follow what the children are interested in at that time. Vocabulary can then be added to this, ensuring high-quality interactions are always prioritised.

Principle 8: Teach strategies

· Children need to develop their own strategies for future learning

An established supportive classroom culture, as well providing routines where children are able to identify and ask about word meanings lays the foundation for children to develop their own strategies for future learning.

Children with English as an additional language or English language learners
 
A strong basis in the home language is essential for children to develop English proficiency, so parents are asked to speak to their children and the language they are most comfortable with. A rich first language experience will equip children better to learn the school language, including vocabulary.
 
We have established an inclusive and adaptable approach to word learning so that all the needs of all word learners can be met. Working closely with families means children have increased word learning opportunities across all languages.
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